Report of the Entering Student Survey
Fall 2001 Administration

Highlights
•

Over 2,000 Fall 2001 first-time freshmen completed surveys during placement testing and freshman
orientation, providing information about their backgrounds, needs, and expectations for college.

•

Students cited potential employment related gains and fulfillment of personal aspirations as their most
important motivations for attending college.

•

The top reason students gave for choosing IUPUI was “location.” Other top reasons included
Opportunity for Purdue and IU degrees, career/job opportunities in the area, the ability to work while
attending college, and the availability of specific majors. IUPUI’s reputation and cost are increasingly
important reasons for choosing IUPUI.

•

A higher proportion of students reported that they were not planning to transfer in 2001 (47%)
compared to 2000 (40%). Further, the vast majority of the students (70%) indicated that they plan to
earn a degree at IUPUI.

•

A greater proportion of 2001incoming students reported that IUPUI was their first choice (45%)
compared to the 2000 sample (34%) and the 1999 sample (36%)

•

Almost half (49%) of the respondents reported being “very certain” about their career goals. However,
only 22 percent indicated that they were “very certain” about their choice of educational program or
major.

•

Students came to IUPUI with substantial experience in completing class assignments and doing so on
time. However, they had relatively little experience writing research papers or designing scientific
experiments.

•

On average, students expected to spend more time working (22 hrs/week) than attending class, (18
hrs/week) and even less time studying outside class (15 hrs/week). However, 83% of the students
reported that their study time will be significantly higher than during their last year in school.

•

Most entering freshmen did not expect that their work and family obligations would conflict with their
studies.

•

Most new freshmen (74%) reported that they would like help with financial aid. Almost one-half of
the entering class requested help in math and a notable proportion (41%) indicated that they would like
help in improving their study skills.

•

Almost all entering freshmen (94%) have access to a personal computer that they can use for
schoolwork, and the vast majority of these students (95%) have Internet access. The proportion of
students who report to have access to personal computers and the Internet has significantly increased
during the last 3 survey administrations (1999, 2000, and 2001).

•

One-quarter of new freshmen indicated a definite interest in campus-area housing and another onethird expressed some interest in that possibility.

•

Hours planned to work, first-generation status, and diligence in completing course assignments during
the last year of high school predicted academic performance during the first semester of college while
controlling for background characteristics. The more hours students planned to work for pay during
their first semester the lower their Fall GPAs were. First-generation students had significantly lower
Fall GPAs compared to non-first-generation students. Students’ academic performance in the Fall
semester was positively related to the extent to which they reported that they were diligent in
completing high school course assignments.
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Introduction
For the past four years, IUPUI has employed a variety of methods and instruments to collect
information from entering students about their backgrounds, expectations for, and attitudes
toward college. The information collected from incoming students can be particularly useful for
understanding and responding to the needs expressed by beginning freshmen. During the years
1998 and 1999, IUPUI used an instrument that was developed in collaboration with colleagues
from two other urban universities (Portland State and Temple) as part of the project,
“Restructuring for Urban Student Success” (RUSS). For Fall 2000 and 2001, we used items from
the RUSS survey and from other sources in combination with another national instrument: the
“Background and Plans Summary” that is included within the ACT/COMPASS system that we
began using for math and reading placement testing in 2000.
Beginning freshmen who entered IUPUI for the Fall 2001 semester completed two separate
instruments. The ACT/COMPASS instrument (hereinafter referred to as the ACT-ESS) was
completed upon taking the placement tests. Although some of the items from the 1999 RUSS
survey and some of local interest were added to this survey, a second survey was needed in order
to collect data for the remaining items. Therefore, students were administered a web-based survey
during their summer orientation program (hereinafter referred to as the O-ESS), as part of the
technology training component.
A total sample of 2,385 beginning freshmen completed one or both of the Entering Student
Survey instruments: 1,550 students responded to both instruments, 702 completed only the ACTESS, and 133 completed only the O-ESS. The total sample of 2,385 respondents represents 92
percent of the total of 2,597 beginning freshmen for Fall 2001.
Respondent Characteristics
Table 1 (a – l) portrays the demographics of the respondents to the Fall 2001 survey, including
the statistically significant differences between the respondents and non-respondents. In order to
make meaningful comparisons, students were grouped into one of three categories: “African
American,” “Other Minority” (Latino students, Asian Americans, and Native Americans), and
“All Others” (Caucasian and International students). Ten percent of the 2001 survey respondents
were African-Americans, 4 percent were “Other Minority” and 85 percent were “All Others.”
A greater proportion of survey respondents were female (58%) compared to male. In terms of
admit type, 59 percent of the respondents were admitted conditionally, 23 percent were regular
admits, and 18 percent were dual admits. The majority of the respondents were full-time students
(80%). Sixty-four percent of the respondents were 18 years of age or under, 18 percent were
between the ages of 19 and 20, and 18 percent were 21 years old or more. It is notable that over
half of entering student respondents indicated that they were first-generation college students
(62%). Students were identified as first-generation college students if they reported that neither
parent was a 4-year college graduate.
Demographic comparisons between the 2,385 respondents and the 212 other beginning freshmen
revealed several statistically significant differences, but only two substantively large differences:
the respondent group included a higher proportion of conditional admits (59%), compared to the
non-respondents (26%) and the respondent group included a higher proportion of full-time
students (80%), compared to the non-respondents (59%). One reason for the difference with
regard to conditional admits is that honors students are not required to take placement tests, and
thus do not take the ACT-ESS survey.
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In an effort to develop a more comprehensive understanding of incoming student characteristics,
results were examined to determine if there were significant differences between student ethnicity
groups on key respondent characteristics. African American students were significantly older than
the “All Others” group (M = 20.88 and M = 19.74 respectively, p < .01). There was a
disproportionate number of conditional admits among African American students (76%)
compared to the “Other Minority” (52%) group and the “All Others” group (57%). Further, there
was a higher proportion of first-generation students among African American students (76%)
compared to students in the “Other Minority” group (55%) and students in the “All Others” group
(57%).
Demographic characteristics for the total Fall 2001 sample of 2,385 beginning freshmen were
compared with those of the total sample of 2,190 who responded in 2000, and the 1,334 who
responded to the RUSS survey in 1999. Two statistically significant differences between the
samples were found. One difference pertained to age; the 2001 sample (M = 19.86) included a
higher mean age than the 1999 sample (M = 19.05, p < .01). The other difference between the
samples pertained to admit type. There were fewer conditional admits among the 2001
respondents (59%) than among the 2000 respondents (69%) and the 1999 respondents (72%). The
declining proportion of conditional admits among survey respondents over the past 3 years
parallels closely to changes in admission policies. Given the relative similarity between the 1999,
2000, and 2001 samples, comparisons on common items were reviewed in this report.
Results
Students were asked to indicate the most important reason for attending classes this term on the
ACT-ESS instrument and were asked to rate the relative importance of various reasons relative to
their decisions to go to (or return to) college on the O-ESS instrument. On the ACT-ESS item
(Table 2), “Learn skills to get a new job” was selected most frequently (40% of respondents).
Among the 12 reasons for attending college listed on the O-ESS item (Table 3), three of the top
four most important reasons were related to employment outcomes. It is notable that the second
most important reason relative to the decision to go to or return to college was “fulfill a lifelong
goal,” and the fifth most important reason was to “gain a general education.” Thus, it appears that
IUPUI incoming students are attending college for reasons related to the advancement of
scholarship and attainment of personal aspirations.
Students rated the importance of 20 possible reasons for choosing IUPUI. The results are
summarized in Table 4. The top reasons for selecting IUPUI were “location,” “opportunity for an
IU or PU degree,” “career/job opportunities in the area,” “ability to work while attending,” and
“availability of programs/majors.” Students rated the importance of the same 20 items in 1999
and 2000. Importance ratings for only one of the 20 items was significantly different across all
three years of administration. Mean importance ratings for “Opportunity for an IU or PU degree”
was significantly lower in 2001 than in 1999 and 2000 (i.e., students rated this reason for
choosing IUPUI as less important in 2001 than had their peers in 1999 or 2000).
Although “Opportunity for an IU or PU Degree” was the only factor that was significantly
different across the three years, there were a number of significantly different factors impacting
decisions between the years 1999 and 2001. Mean importance ratings for “cost” was significantly
higher in 2001 than in 1999 (i.e., students rated this reason for choosing IUPUI as more important
in 2001 than had their peers in 1999). The “availability of programs,” “IUPUI’s reputation,” and
the availability of “a scholarship offer” were significantly more important relative to students’
decisions to choose IUPUI in 2001 than in 1999. However, the ability to prepare to transfer
elsewhere was significantly less important in 2001 compared to 1999. Given these findings, it is
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possible that students’ decisions have become increasingly impacted by IUPUI campus attributes
beyond the ability to confer IU and PU degrees.
Over half of the respondents applied to a school other than IUPUI (Table 5). Of those students,
IUPUI was the second choice for 42 percent, and the first choice for nearly half. It is particularly
worth mentioning that a greater proportion of students in the 2001 sample reported that IUPUI
was their first choice (45%) compared to the 2000 sample (34%) and the 1999 sample (36%)
(based on a chi square test of independence, p < .01). Nearly two-thirds of the respondents
applied for financial aid, as shown on Table 6. Almost one-third had already received financial
aid, and another 18 percent were awaiting the decision relative to their application.
Respondents were asked about their educational goals at IUPUI on both instruments. On the OESS item, 85 percent indicated that they plan to obtain “at least a bachelor’s degree” from among
six response options (Table 7). The relative proportions of responses to this item changed to a
statistically significant extent from 2001 to 2000 and 1999. However, the proportion of
respondents who chose “at least a bachelor’s degree” in 1999 and 2000 was just slightly lower
than the proportion in 2001 in practical terms (79%, 83%, and 85%, respectively). The ACT-ESS
item on Table 8 indicates 70 percent of respondents planned to earn a degree at IUPUI. The
relative proportions of responses to this item also changed to a statistically significant extent from
2001 (70%) to 2000 (65%).
When students were asked on an ACT-ESS item how much education they plan to obtain
(anywhere), 67 percent indicated that they aspired to a four-year college degree, and 23 percent
reported plans for graduate or professional study beyond a four-year degree, as shown on Table 9.
Almost half of the 2001 respondents reported that they are not planning to transfer to another
college or institution. The relative proportions of responses to this item changed a statistically
significant extent from 2001 and 2000 (this item did not appear on the 1999 instrument).
Particularly notable is that a higher proportion of students reported that they were not planning to
transfer in 2001 (47%) compared to 2000 (40%). Seventeen percent in 2000 and 2001 indicated
that they were unsure of their transfer intentions (Table 10).
Almost all students reported that they were either “very certain” (44%) or “somewhat certain”
(49%) about their career goals as shown on Table 11. Only about one-tenth reported being “not
at all certain.” However, less certainty was reported relative to students’ choices of educational
program or major, with only 22 percent indicating “very certain,” and 40 percent indicating
“somewhat certain.” Thirty-eight percent indicated that that they were “not at all certain” (Table
12). These results imply that incoming students may benefit from assistance in translating their
career goals into appropriate educational programs or majors. The relative proportions of
responses to these items changed a statistically significant extent from 2001 and 2000 (these
items did not appear on the 1999 instrument). Interestingly, incoming students in 2001 were more
certain about their career goals, but were less certain about their choice of educational program
compared to the 2000 sample.
Students expected to receive higher grades in college than they did in high school (Tables 13, 14,
and 15). For example, 21 percent of respondents indicated that they expected to achieve a grade
average in the A to A- range for their first semester in college, while only 11% achieved such a
grade average in high school. Further, the lower were respondents’ grade averages in high
school, the more improvement they expected to make in their first semester at IUPUI (Table 15).
Table 16 displays students’ average grades expected in the first term of college and the actual
average grades earned during the first semester at IUPUI. Of the 21 percent that expected to earn
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a grade point average in the A to A- range, only 25 percent actually did earn GPAs in this range.
In fact, 11 percent actually earned Fs.
The numbers of years students studied various academic subjects in high school and the average
grades they received for each are shown in Table 17. On average, respondents reported having
completed nearly four years of English and more than three years of science in high school. Math
courses were divided into three categories. Respondents indicated that they completed an average
of nearly two years of algebra. Fewer students reported having taken business math, but those
who did reported having completed slightly less than one year on average. Of the eight high
school academic subject areas, students reported having received the highest average grades in
computer and vocational courses.
Respondents had completed few post-high school courses, as shown on Table 18. The few who
had taken such courses received generally high grades for them, which is not surprising because
such students tend to be relatively advanced. Students reported having received the lowest
average grades in Foreign Language among the post-high school courses taken.
Respondents indicated on an ACT-ESS item the number of credit hours of coursework they
expected to take in their first semester at IUPUI; Table 19 compares those responses with their
actual course loads. The disparity between expected and actual credit loads suggests that
incoming students may have had a lack of understanding of courses and credit loads. Table 19
also shows that, within any particular range of predicted credit hours, most students actually
enrolled for 12-14 hours. As shown on Table 20, most students (70%) reported that they
expected to take most of their courses during the day.
Respondents’ frequency of engagement in various activities during their last year in school (high
school for the vast majority) are shown on Table 21. Of the 16 items, ten were administered both
in 1999 and 2000, and six were new in 2000. Five of the six “new in 2000” items were in the top
half of the total group of 16 in terms of reported frequency during students’ last year in school.
Of the ten items that were administered both in 1999 and 2000, no significant differences in
importance ratings were found across the two years. However, there were significant differences
found between items across the 2000 and 2001 administration years. Students in the 2001 sample
reported more engagement during their last year of high school with regard to completing class
assignments on time and being careful in completing assignments compared to the 2000 sample.
However, the 2001 respondents reported that they spent less time reading the newspaper and
reading for pleasure during their last year of high school compared to the 2000 respondents.
These items allow us to determine the importance of these various background experiences for
student success and to monitor the impact of first-year programs on students’ behaviors.
Students were asked about their work plans for their first semester at IUPUI on both instruments.
On the ACT-ESS item, less than one-half (42%) of the respondents indicated that they would be
working more than 20 hours per week while attending IUPUI, with the majority of those students
expecting to work between 21 and 30 hours weekly (Table 22). One-quarter of the students
reported that they intended to work between 16 and 20 hours per week. The proportion of African
American students planning to spend more than 20 hours per week working was greater than the
proportion students from the “All Others” and “Other Minority” groups (Table 23). African
American students planned to spend significantly more hours working for pay than “Other
Minority” students and “All Other” students (M = 23.9, M = 18.6, and M = 21.8 respectively, p <
.01).
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When asked about their work plans on an O-ESS item, students reported that they planned to
work an average of 21.85 hours per week, which is slightly but significantly lower than the 23.4
average reported by the 1999 respondents. Table 24 also shows that over 42 percent of the
respondents indicated that their working hours during their first semester at IUPUI would
represent an increase from their last year in school. Further, many students (39%) indicated that
their work hours would be unchanged from last year, and only about one-fifth of the respondents
indicated that they would be cutting back on work while attending IUPUI. Worth mentioning is
the fact that the 2001 respondents reported planning to spend significantly more time going to
class, and significantly less time engaging in social activities and volunteer activities than the
1999 respondents. Although this result is encouraging, one result has remained consistent over
all 3 administration years: respondents expected to spend less time studying outside of class than
in class. The average amount of time planned to study outside class relative to the time planned to
spend going to class is well below the expectations of most faculty. However, among students in
the 2001 sample, three-quarters of the respondents indicated that this would represent an increase
in their weekly study hours compared to their last year in school (high school for the vast
majority).
In order to assess students’ self-perceptions of their needs for various student services,
respondents were asked to indicate whether they would like help in each of 17 different support
areas. Nearly 75 percent indicated that they would like help with financial aid. The next most
frequently indicated needs were for help with math skills, study skills, choosing a major, writing
skills, and finding work (Table 25).
When asked about each of seven possible conflicts with their studies, most students reported that
these conflicts were “not at all likely” to occur (Table 26). Very few students reported that any of
the conflicts were “very likely” (1% or less in all seven cases). The two most likely conflicts
were those with transportation and work, with around three in ten respondents giving “somewhat
likely” ratings for both. Likelihood ratings for each of the seven possible conflicts with studies
are shown on Table 27; by whether or not students have a backup plan in place should that
particular conflict arise.
The increasing prevalence of information technologies is reflected in the results reported in Table
28. Significantly higher percentages of 2001 beginning freshmen have access (for coursework) to
a PC, to the internet, and to a CD-ROM drive, relative to their 1999 and 2000 peers. About nine
in ten have access to each of the above.
More than nine in ten respondents reported that they would be commuting to campus, as shown
on Table 29. Of those commuters, a quarter reported that they would live in the vicinity of IUPUI
if more housing were available, and another third reported that they might live near IUPUI in that
case. Table 30 shows that nearly 70 percent of the respondents lived with family members. The
relative proportions of responses to this item changed to a statistically significant extent from
1999, 2000 and 2001 (based on the chi square test of independence, p < .01). Results suggest that
a lower proportion of 2001 respondents planned on residing with family members and a higher
proportion planned on residing with IUPUI roommates compared to the 2000 and 1999
respondents. Results have potential positive implications in terms of the availability of student
peer support and the development of a sense of IUPUI community.
Predictors of Successful First Semester Academic Performance (Fall GPAs)
The items assessing the extent to which students spent time engaged in various activities during
their last year of high school (or college) were examined to determine the impact these pre-
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college activities had on students’ first semester GPAs. To develop a more valid prediction
model, exploratory factor analytic procedures were employed to determine if the 16 items were
measuring distinct concepts. Four distinct concepts that emerged and were labeled: “Reading
Frequency and Understanding,” “High School Classroom Engagement,” “Civic Engagement,”
and “High School Course Assignment Diligence.” Results of the principal components analysis
are shown in Appendix (a).
High School Course Assignment Diligence was the only significant predictor of Fall semester
cumulative GPA among the pre-college activities. This construct was formed by summing the
items “frequency read all assigned readings,” “frequency complete assignments on time,” and
“frequency careful in completing assignments” (alpha = .67). Although this variable only
accounted for an additional 2% of the variability in Fall semester GPA after controlling for
student background characteristics (average high school percentile, average SAT score, total
credit hours, age, gender, and ethnicity), it still added a significant amount of predictive power to
the model. The high school assignment diligence variable, along with the above key background
characteristics accounted for 12 percent of the variability in Fall GPA (R = .35 (F (7, 1658) =
33.48, p < .0001). It is plausible that students who show care and diligence in completing high
school course assignments may be more motivated than students who do not show such
attentiveness. Thus, results imply that this construct may be a proxy for student motivation and
students who are more motivated are more likely to put forth the effort necessary to acheive
academic success than less motivated students. Further investigation may be required to draw
substantive conclusions.
The more hours students planned to work during their first semester of college, the lower were
their first semester grades (Table 31). The average hours students planned to work along with key
background characteristics (average high school percentile, average SAT score, total credits
hours, age, gender, and ethnicity) accounted for 14 percent of the variability in Fall GPA (R = .37
(F (7, 1658) = 38.38, p < .0001). Although hours planned to work for pay accounted for a
minimal amount of variability in Fall GPA (3%) once background differences were controlled
for, hours planned to work for pay nonetheless accounted for a significant amount of variance in
first semester academic performance.
Whether or not students reported that they were first-generation college students also predicted
Fall semester average grade point average while controlling for student background
characteristics (Table 32). First-generation students had significantly lower Fall GPAs than nonfirst-generation students (M = 2.40 and M = 2.62 respectively, p < .01). First-generation students
may be disadvantaged by the lack of parental knowledge-transfer regarding effective strategies
for achieving academic success. Further, first-generation students may have deficits in terms of
realistic expectations about the university experience. These results imply that first-generation
students may benefit from academic support programs to help ease their transition to college and
enhance their chances for academic success.
Key Findings and Implications
Analysis of the 2001 IUPUI Entering Student Survey data provides considerable insight into the
personal situations, needs, and expectations of our beginning freshmen. This understanding
further enables faculty and staff in their efforts to introduce students to the academic culture and
help them achieve their goals. Results also suggest that our population of incoming students has
changed in some important ways.
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Students value IUPUI in particular for three primary reasons: location, the connections to IU and
Purdue, affordability, and convenience. Moreover, IUPUI’s reputation has become an
increasingly important reason for selecting IUPUI. The strongest motivators to attend college
were career advancement as well as potential fulfillment of lifelong aspirations. A notable finding
is that a higher proportion of 2001 students reported that they are not intending to transfer to
another institution compared to the 2000 sample. Further, a higher proportion of 2001 students
reported that they plan on earning a degree at IUPUI compared to the 2000 sample. Taken
together, these results imply that students may be increasingly valuing the assets of IUPUI.
Although almost half of the respondents reported being “very certain” about their career goals,
less than a quarter indicated that they were “very certain” about their choice of educational
program or major. These and other findings indicate that many entering students may need
guidance with respect to translating their career goals into appropriate academic majors.
Many respondents appear to have unrealistic and uninformed expectations about their likely
experiences in college and the level of success they would achieve. Many did not have a clear
understanding of course credits. Most students, especially those who performed poorly in high
school, expected to achieve higher grades in college than they did in high school, yet they
expected to spend less time studying outside of class than attending class. Moreover, the
comparison between actual and expected first semester grade point averages clearly showed the
disparity between students’ expectations and reality.
Many students did report that they would like to receive help, especially with financial aid, math,
study skills, and writing. Few students expected to have any transportation, work, or family
conflicts with their studies.
Respondents reported having taken appropriate numbers of high school courses in basic academic
areas. Moreover, about nine in ten have access, either at home or at work, to a computer with
internet access and a CD-ROM drive that they can use for school work. Further, Fall 2001
respondents gave credence to general education goals (“fulfilling a lifelong goal” and “gaining a
general education”) as reasons to attend college.
The following student characteristics were negatively associated with academic success during
the first term of college for the 2001 sample while controlling for other key background
characteristics: number of hours planned to work for pay, first-generation status, and lack of
initiative in completing high school class assignments on time. Results have implications in
terms of the need for programs to provide support for first-generation students, creation of
strategies to increase student understanding regarding the potential negative impact of hours
worked for pay on academic course work, increased advertisement of on-campus work
opportunities, and the development of efforts to help align students’ expectations with university
course demands.
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Note: Floating Bar Charts
Several charts on the following pages display "floating bars" that represent a 95% confidence
interval for the population mean based on the sample of survey respondents. Specifically, the
starting point of the bar represents the sample mean minus approximately 2 standard error units
and the length of the bar represents approximately 4 standard error units.
The floating bars give you a sense of how reliably the sample mean can be generalized to the
population that these data are supposed to represent; that is, beginning freshmen during the 2001
survey administration. The width of the bar generally increases if the sample size decreases or the
variation in answers to the item increases. More narrow bars would then occur for items with a
larger number of respondents or smaller variation among responses.
The floating bars are particularly useful in comparing differences across items. If the bars
overlap, then the apparent differences in means are not statistically significant. If the bars do not
overlap, then the difference is statistically significant at the p < .05 level. The reader should note
that this is a somewhat conservative test of statistical significance.
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Appendix(a)
Table 1: Principal Components Analysis of Pre-College Activities
High School Course Engagement
Items

Component 1

Discussed ideas with others outside class
Worked harder than I thought I could
Discussed ideas with teachers outside class
Worked in groups or group projects in class
Rewrote paper/assignment after feedback
Made a class presentation
Designed a scientific experiment
Wrote a research paper, 10 or more pages

.70
.74
.73
.65
.57
.38
.27
.27

High School Course Assignment Diligence
Items

Component 2

Completed class assignments on time
Was careful in completing assignments
Read all assigned readings for class

.84
.83
.60

High School Civic Engagement
Items

Component 3

Did activity with others who are different from me
Participated in volunteer activity

.73
.71

High School Reading Comprehension and Frequency
Items

Component 4

Read for pleasure
Understood assigned class readings
Read at least one newspaper per week

.77
.65
.33

Note. N =1510. Varimax Rotation was performed.
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IUPUI Entering Student Survey
Local Items Administered During ACT/COMPASS Placement Exam
Multiple choice items:
1. Has either your mother or your father completed a four-year college (bachelor’s)
degree?
• Yes
• No
• Not sure
2. How certain are you about your career goals?
• Not at all certain
• Somewhat certain
• Very certain
3. How certain are you about your choice of educational program or major?
• Not at all certain
• Somewhat certain
• Very certain
4. During your last school year (either in high school or at a previous college or
university), how often did you read for pleasure?
• never
• occasionally
• often
• very often
5. During your last school year (either in high school or at a previous college or
university), how often did you read at least one newspaper per week?
• never
• occasionally
• often
• very often
6. During your last school year (either in high school or at a previous college or
university), how often did you read all assigned readings for class (textbooks, articles,
library materials)?
• never
• occasionally
• often
• very often

IUPUI Entering Student Survey – Local Items

7. During your last school year (either in high school or at a previous college or
university), how often were you able to comprehend/understand assigned class readings?
• never
• occasionally
• often
• very often

8. During your last school year (either in high school or at a previous college or
university), how often did you complete class assignments on time?
• never
• occasionally
• often
• very often
9. During your last school year (either in high school or at a previous college or
university), how often were you careful in completing assignments (neat work, followed
instructions, did any background work)?
• never
• occasionally
• often
• very often
10. How likely is it that a conflict with child care will arise during your first semester of
college studies?
• Not at all likely
• Somewhat likely
• Very likely
11. If a problem with child care arises, do you have backup plans?
• Yes
• No
12. How likely is it that a conflict with care for a dependent adult will arise during your
first semester of college studies?
• Not at all likely
• Somewhat likely
• Very likely
13. If a problem with care for a dependent adult arises, do you have backup plans?
• Yes
• No

June 20, 2000
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14. How likely is it that a conflict with household obligations (for example, waiting for
a repair person) will arise during your first semester of college studies?
• Not at all likely
• Somewhat likely
• Very likely
15. If a problem with household obligations (for example, waiting for a repair person)
arises, do you have backup plans?
• Yes
• No
16. How likely is it that a conflict with transportation (for example, car problems) will
arise during your first semester of college studies?
• Not at all likely
• Somewhat likely
• Very likely
17. If a problem with transportation (for example, car problems) arises, do you have
backup plans?
• Yes
• No
18. How likely is it that a conflict with work will arise during your first semester of
college studies?
• Not at all likely
• Somewhat likely
• Very likely
19. If a conflict with work arises, do you have backup plans?
• Yes
• No
20. How likely is it that a conflict with social obligations will arise during your first
semester of college studies?
• Not at all likely
• Somewhat likely
• Very likely
21. If a problem with social obligations arises, do you have backup plans?
• Yes
• No
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22. How likely is it that a conflict with poor health or disability will arise during your
first semester of college studies?
• Not at all likely
• Somewhat likely
• Very likely
23. If a problem with poor health or disability arises, do you have backup plans?
• Yes
• No
24. Compared to the last year you were in school, how much time do you expect to
spend going to class during your first semester in college?
• Less time than the last year I was in school.
• About the same as the last year I was in school.
• More time than the last year I was in school.
25. Compared to the last year you were in school, how much time do you expect to
spend studying or doing assignments outside class during your first semester in
college?
• Less time than the last year I was in school.
• About the same as the last year I was in school.
• More time than the last year I was in school.
26. Compared to the last year you were in school, how much time do you expect to
spend working for pay during your first semester in college?
• Less time than the last year I was in school.
• About the same as the last year I was in school.
• More time than the last year I was in school.
27. Compared to the last year you were in school, how much time do you expect to
spend attending to family and household commitments during your first semester in
college?
• Less time than the last year I was in school.
• About the same as the last year I was in school.
• More time than the last year I was in school.
28. Compared to the last year you were in school, how much time do you expect to
spend engaging in volunteer activities during your first semester in college?
• Less time than the last year I was in school.
• About the same as the last year I was in school.
• More time than the last year I was in school.
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29. Compared to the last year you were in school, how much time do you expect to
spend engaging in social, leisure, or recreational activities during your first semester in
college?
• Less time than the last year I was in school.
• About the same as the last year I was in school.
• More time than the last year I was in school.

Numeric items
1. During your first semester in college, how many hours per week do you expect to
spend going to class?
2. During your first semester in college, how many hours per week do you expect to
spend studying or doing assignments outside class?
3. During your first semester in college, how many hours per week do you expect to
spend working for pay?
4. During your first semester in college, how many hours per week do you expect to
spend attending to family and household obligations?
5. During your first semester in college, how many hours per week do you expect to
spend engaging in volunteer activities?
6. During your first semester in college, how many hours per week do you expect to
spend engaging in social, leisure, or recreational activities?
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