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Workshop Overview

e Describe what constitutes a High Impact Practice.

e Describe the theories and pedagogies supporting High
Impact Practices.

e Examine the implementation of High Impact Initiatives
on other colleges and universities.

e Explore how to implement or expand High Impact
Practices on you campus

e Discuss research conducted and assessment approaches
on High Impact Practices

e Discuss and develop plans for assessing High Impact
Practices on your campus.
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High Impact Practices

Through the LEAP initiative, AAC&U has published research on a set of widely tested teaching
and learning strategies and programs that—when done well—have substantial educational
benefits, especially for traditionally underserved students. The elements of good teaching
and learning embedded in these practices can be applied in many settings, including in
traditional classrooms as well as special programs, and in co-curricular settings.

* First-Year Seminars and Experiences * Undergraduate Research

* Common Intellectual Experiences * Diversity/Global Learning
* Learning Communities *  Service Learning, Community-Based
* Writing-Intensive Courses Learning
* Collaborative Assignments and % Internships
Projects * Capstone Courses and Projects

What Constitutes High Impact Practices?

Intentional
Connections/integrations

Educationally purposeful activities (in and out of
class)

Highly interactive

Deeper approaches to learning
Application
Analyzing/synthesizing
Reflection and analysis
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What are the Theories and
Pedagogies Supporting
High Impact Practices?

Characteristics of HIPs that make them
effective with students

Practices Increase Odds That Students Will:

1. Invest time and effort

Interact with faculty and peers about substantive matters

Experience diversity

Get more frequent feedback

Discover relevance of their learning through real-world

applications

6. Experience a context of coherent, academically challenging
curriculum

o1 oo N

High Impact Practices: Promoting Engagement and Student & Academic Affairs Collaboration, ACPA Annual Conference, March 27, 2011
Jillian Kinzie, Associate Director NSSE Institute for Effective Educational Practice
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2. Faculty & Peer Interaction

« Nature of activities puts students in
circumstances that essentially demand that
they interact with faculty and peers about
substantive matters over a period of time.

3. Interaction with Diversity

« Participation increases the likelihood that
students will experience diversity through
interaction with people who are different from
themselves.

« Students are challenged to develop new ways

of thinking & responding to novel
circumstances.
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6. Occur in Context of Coherent,
Academically Challenging Curriculum

* Infused with opportunities for active,
collaborative learning.

 Students better understand themselves in
relation to others and the larger world.

S
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Guiding Questions for Implementing HIPs
to Facilitate Student Learning and
Success

1.How might conditions and activities be
scaffolded to facilitate student learning?

2.What are useful pedagogical strategies to
facilitate deep approaches to student learning
such as reflection, analysis, and integration?

3.How might faculty be supported in this work?
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 RISE packages a long tradition and
commitment to experiential learning
(EL) outside the classroom at IUPUI.
Experiences correspond well to ‘high
impact practices’ (Kuh, 2008)

' RISE “brands” IUPUI degrees as
unique and in touch with “Employer

Identified Skills” for new graduates
(AAC &U, 2007)

- .,“‘x(‘&f” (S
Yol éi& Seﬁ?ﬁé@%rtﬁn' s&\; ‘

RISE Video

 Students reflecting on experiences with RISE
classes.

v Josh VanBiW

| 2

http://vimeo.co

m/ucvideo/rise
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Guiding Questions for Implementing and

Sustaining HIPs on Your Campus

1. How might opportunities for ALL students to participate in high-impact
practices be expanded?
2. Who might need to be engaged in efforts to institutionalize high impact
practices on your campus?
a. Why are people in these roles so important?
3. What processes or structures could facilitate the work (e.g., retreats,
summer institutes)?
4. What cross-culture collaborations exist or are needed for HIPs to be
implemented or expanded?
5. What leadership is necessary to sustain efforts?
a. Is it necessary to have a separate office or persons in charge of HIPs?

Educationally Effective Institutions
and High Impact Practices

« Weave experiences into courses, and require
* Introduce HIPs to students early — pre-school
and orientation - and reinforce in advising

» Craft short term study abroad, “mini-HIPs”

« Emphasize HIPs relevant to the educational environment
—i.e., Urban institutions emphasize internships

« Encourage pilots & support faculty development
 Bridge curriculum and co-curriculum

High Impact Practices: Promoting Engagement and Student & Academic Affairs Collaboration, ACPA Annual Conference, March 27, 2011
Jillian Kinzie, Associate Director NSSE Institute for Effective Educational Practice

13
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Considerations for Expanding
Engagement in HIPs

Historically underrepresented students benefit
substantially from HIPs, yet not all take part

— First-generation, racial-ethnic groups, underrepresented students,
transfer students, returning adults

Introduce HIPs early and often -- get experience on
students’ radar '

Explore students’ assumptions about practices
(who participates, cost, demands, etc.) — debunk myths

How might student affairs & academic affairs work
together to make these experiences more widespread?

High Impact Practices: Promoting Engagement and Student & Academic Affairs Collaboration, ACPA Annual Conference, March 27, 2011
Jillian Kinzie, Associate Director NSSE Institute for Effective Educational Practice

Potential Challenges

Beneficial for all students, yet not all take part — differences by
major, racial-ethnic groups, transfer status, first-generation

How to ensure more widespread participation?

Maximizing the “compensatory effects” (for underserved students)
How to ensure underserved student participation?

Cost

Getting experience on students’ radar

Institutional impediments

What else??

High Impact Practices: Promoting Engagement and Student & Academic Affairs Collaboration, ACPA Annual Conference, March 27, 2011
Jillian Kinzie, Associate Director NSSE Institute for Effective Educational Practice

15
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2007 LEAP Report

“These active and engaged forms of learning
have served only a fraction of students”

« This is particularly significant when considering
the demographics of such participation: “New
research suggests that the benefits are
especially significant for students who start
farther behind. But often, these students are not
the ones actually participating in the high-
impact practices”

J.E. Brownell and L.E. Swaner (2010)

Examined: Learning Communities, First-Year Seminars,
Service-Learning, Capstone, Undergraduate Research

. Outco_mes
— Higher GPA/grades

— Gains in writing, critical thinking, reading, integrative
thinking, research skills,

— Higher rate of civic engagement, gains in commitment to
social justice, multicultural awareness

— Increased retention and persistence
— Ease of college transition
— Higher rate of graduate school

« Are there conditions under which positive outcomes are
more likely to be found, and, if so, what design and
implementation strategies should practitioners employ to
maximize the impact of these practices?

Five High-Tmpact
PRACTICES

17
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Within Service Learning Programs

 Create opportunities for structured reflection.

 Ensure that faculty connect classroom material with the
service experience.

« Require enough service hours to make the experience
significant.

» Focus on the quality of the service, ensuring that
students have direct contact with clients.

» Qversee activities at the service site.

J.E. Brownell and L.E. Swaner (2010)

Within Undergraduate Research Programs

+ Encourage faculty to provide mentoring, rather than just
program oversight, and attend to the quality of the
mentoring relationship (balancing challenge with
support).

 Provide opportunities for “real-life” applications, whether
through publication, presentations, or project
implementation.

« Offer intentionally designed curricula that enhance
students’ research skills and build those skills over
time, including prior to intensive undergraduate
research experiences.

J.E. Brownell and L.E. Swaner (2010)

19
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What Is The Cumulative Impact Of
Participation In Hips Experiences On
Learning Outcomes?

e Students who participated in multiple high impact
practices (5-6) had higher gains in all areas compared
to students who did not participate in any or 1-2 or 3-5
HIPS.

e When students in the same underserved group
participate in a HIP, scores on learning outcomes are
significantly higher than when they do not.

e Students who participated in Service Learning had
highest gains.

http://www.aacu.org/meetings/annualmeeting/AM13/documents/McNairFinleyPPT.pdf

Students Define High-Impact Learning
(based on Student Focus Group Results)

Collaborative group work
Sharing ideas/Communicating knowledge
Engaging with people from diverse backgrounds
Connecting learning across disciplines
Hands-on learning (internships, research projects)
Community engagement (service learning)

» Real-world application
Connect to lived experience of the student

» Asking questions
Caring professor

“You learn it, you apply it, and then you explore it”

http://www.aacu.org/meetings/annualmeeting/AM13/documents/McNairFinleyPPT.pdf
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The Conditional Nature of HIPs on Student
Learning Outcomes: Some Findings

Students in lowest 3 of ACT scores benefitted the most
from cooperative learning experiences

There was a negative relationship between experiencing
cooperative learning environments and positive attitude
toward literacy for students in the top two thirds of ACT
distribution.

High Impact/Good Practices are most strongly related to
learning outcomes for students who enter post-secondary
with the greatest opportunity for growth.

Interactional diversity had net positive influences with all
three outcomes, and was the only high impact/good practice
dimension to have a significant positive link to critical
thinking skills.

Seifert, T., Gillig, B., Hanson, J., Pascarella, E., & Blaich, C. (2014). The conditional nature of high impact/good practices on student
leaming outcomes. Joumal of Higher Education, 85(4), 531-564.

The Conditional Nature of HIPs on
Student Learning Outcomes: Implications

“Failing to test for conditional effects runs
the risk masking the relationship
between student background
characteristics and how students
experience and engage in college, thus
misestimating the relationship between
high impact/good practices and
measures of student learning.”

As institutions allocate resources to
improve learning experiences for all
students, it is essential to make decisions
based on the extent to which certain
practices may benefit some students
more than others.

Seifert, T., Gillig, B., Hanson, J., Pascarella, E., & Blaich, C. (2014). The conditional nature of high impact/good practices on student
leaming outcomes. Joumal of Higher Education, 85(4), 531-564.
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What to do?

+ Consider small pilots and using random assignment.

 Design studies with matched comparisdn groups.

« Communicate limitations of assessment and provide
details so replication possible.

» Consider Context — How do you define success for
YOUR students on YOUR campus?
 Set standards for excellence or quality.

— Example: 85% of students participating in service learning
intervention will score at least 4 out of 5 on critical thinking test or

rubric.

Assessing High Impact Practices

25
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Stakeholders

Students
Faculty

Staff
Advisors
Peer Mentors
Students
Program Administrators

Upper-Level Administrators

Community Members

Who else? 53

Some Purposes of Assessment

Determine if HIPs are attaining intended goals.
Determine if students learn content.
Enable students to assess own strengths.

Allow more opportunities to improve student
learning and HIP programs.

Help institution demonstrate accountability or
determine worth and value of HIP programs.

Make data-based decisions.

54
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Framing Questions for Assessment

« How will you know which students are
participating in HIPs?

+ How will you know whether your high
impact practices are effective?

+ How might we assess student learning
associated with these experiences?

«  How might you determine which HIPs are =

students?

« How might you determine which HIPs are
most effective for particular disciplines, and
at which points in time?

most effective for which groups of e ) ' ‘ \/'

911 |

P Wy
;))

.9

Developing Assessment Questions

1. Of interest to key audiences?

2. Answer to question yields important information? (not
“nice to know”, but provide information that might
inform action or address substantive issues
concerning the program)

3. Is question merely passing interest of someone or
does it focus on critical dimensions of continued
interest? (Program theory can help focus on the
critical)

4. Would the scope of or comprehensiveness of
assessment be seriously limited if this question were
dropped? (in some cases assessing every aspect of
program less important than addressing a critical issue
in depth)

5. Is it feasible to answer this question, given available
financial and human resources, time, methods, and
technology?

29
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Inventories
Institutional Data
Course Level Data
Program Specific Data

Student and Faculty Surveys
or Questionnaires

Focus Groups and Interviews
Direct Measures of Learning

(reflection papers, exams,
videos, student e-portfolios)

Sources of Assessment Data

Charaderistic  Definition

i. The data are reproducible. Repeated
assessment yields the same data.

The data answers important questions, and is
t generated simply because it is easy to
measure.

ii. The data contributes to improving teaching
and leaming.

. The assessment simulates real-life
drcumstances.

. The data accurately represents what you are
ng to measure.

First Year
Seminars

Learning
Community

On Our Campus
Required for all

% Students involved
% First Generation
% Transfer Students
% African American
% Latino Students
% Asian American
% other

% Students 25 years
of age or older

High Impact Practices: Inventory

Writing-Intensive | Research
w/ Faculty

Courses

http://cor.iub.edu/uploads/AAC&HIPS _2012%20hiah%20impact%20practices%20worksheet%20Kinzie.pdf

31
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Specifying Assessment Criteria and
Standards _..

«  What criteria will be used to judge the HIP and the standards for success?

« This usually comes after consensus is achieved on the final assessment
questions.

« Defined or developed by:
— Dialogue with stakeholders
— Literature reviews
— Key experts
— Information from other programs, institutions, research, and evaluations.

Criterion-Referenced and Norm-
Referenced Assessment

Norm-Referenced Criterion-Referenced

« Compares students with others. « Students' performances are

« Does not say anything about the judged against pre-set criteria as
ideal or intended levels of specified in the intended learning
students' performances, only outcomes.
about which students are better + Informs instructors how well the
than others. intended learning outcomes have

+  Example: Students participating in been achieved by students.
First Year Seminar have a +  Explicit criteria are essential which
Signiﬁcantly hlgher retention one- provide clear |earning goals to
year retention rate compared to students.
nonparticipants.

« Example: 85% of students perform
at “effective” or “very effective”
levels on scoring rubric for Critical
Thinking.

33
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ment

e

Goal of many HIPs for students to become lifelong learners by enhancing
students’ communication skills, critical thinking, and problem solving abilities.
With authentic, embedded assessment tasks students are asked to demonstrate
what they know and are able to do in meaningful ways.

Authentic assessment tasks are often multidimensional and require higher levels
of cognitive thinking such as problem solving and critical thinking.

Embedded assessment means that “that opportunities to assess student
progress and performance are integrated into the instructional materials and are
virtually indistinguishable from the day-to-day classroom activities”(Wilson and
Sloane, 2000).

The end-of-course Research Paper in Biology.

Authentic Assessments

As part of its VALUE (Valid Assessment of Learning in Undergraduate Education) project,
AAC&U worked with faculty and other academic and student affairs professionals in an
exhaustive process of gathering, analyzing, synthesizing, and drafting institutional-level
rubrics for 15 of the LEAP Essential Learning Outcomes.

Each VALUE rubric contains the most common and broadly shared criteria or core
characteristics considered critical for judging the quality of student work in that outcome
area.

The VALUE rubrics reflect faculty expectations for essential learning across the nation
regardless of type of institution, mission, size or location.

For more on the VALUE project, please see http://www.aacu.org/value/
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History of the VALUE rubrics

« How were they developed?
« How are they used?
e Can they be modified?

e To Download: www.aacu/value

A

« Connects assessment with students’
own work from high-impact learning
experiences

 |llustrate what students DO with their
knowledge

 Faculty and other experts have spent
a great deal of time establishing
benchmarks, milestones, and
capstone-level performance

 Faculty can see what worked, and
what didn’t work — informing better
assignment design

Advantages of the VALUE rubrics

37
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Calibration Procedure

 Close reading of the rubric to identify potential
ambiguities
— Discussion results in agreement on
interpretation of language
* Practice scoring

— Read student work and score

« It is critical that each participant supports decision
to assign score on specific reference to work
sample

e Collective review of scores
— Scores reviewed to determine level of
consensus
— Facilitator leads line-by-line discussion of

scoring, asking for evidence to support each
score used

— Following discussion, participants invited to
change scores

39
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Indirect Measures

Capture students’ perceptions of their
knowledge and skills.

They supplement direct measures of
learning by providing information about
how and why learning is occurring.
Students’ perceptions of the extent to
which courses and assignments have
enhanced their achievement of the
stated learning outcomes may be

obtained by using the following methods:

self-assessment, peer-feedback, end-of-
course evaluations, questionnaires,
focus groups, or exit interviews.

Student Survey

y

Indirect Measures Example

+ Themed Learning Community Questionnaire

(IUPUI Themed Learning Community Program)

 Designed to collect feedback from students about their
experiences in Themed Learning Communities.

« Feedback used by faculty and instructional teams to improve
courses and understand students’ perceptions.

Please indicate how much your experience in the Themed Learning Community

helped you in the following areas:

1. Applied what | learned in one course to another course in my learning

community.

2. Understood connections between different disciplines and courses.
3. Became more effective with communicating my thoughts in speaking.
4. Became more effective with communicating my thoughts in writing.

41
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Qualitative Assessment

Differences.

* Provides In-Depth
Understanding of Student
Responses and Interactions.

« Represents Part of a Long
Term Strategy of Formative
Evaluation.

 Brings Awareness Of (Vt( . Y
Program Implementation ig(p o

Quantitative Assessment

. Conduct quasi-experimental designs employing multivariate
analyses of covariance, repeated measures MANCOVAs, and
hierarchical regression procedures.

. Conduct analyses to determine HIP effects on academic
performance and persistence rates.

. Describe retention rates and GPAs in defined populations over
semesters and years.

. Examine HIP participants compared to non-participants with regard
to GPA and retention while adjusting for academic preparation and
background differences.

. Examine predicted vs. actual retention, course grades, cumulative
GPAs.

. Administer student surveys to assess student needs, satisfaction
with experiences, levels of engagement (intensity), HIP impacts,
reasons for participating, etc.

43
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Concrete Examples of Assessing
HIPs

Reminder - Markers of HIPs Done Well

o Expectations set at appropriately high levels
e Significant investment of time and effort
e Interactions with faculty and peers
o Experiences with diversity
e Frequent and constructive feedback
e Periodic and structured opportunities for reflection
e Relevance through real-world applications
e Public demonstration of competence
(Finley & Kuh, in press; Kuh & 0’Donnell, 2013; Kuh, 2008)
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National Survey of Student Engagement
Institutional Environment

W IUPUI TLC Participants ® IUPUI Comparison Group (Not TLC) B NSSE Public Research Sample

3.5 A 3.28

3.06 3.09

Providing the support you Helping you cope with your Providing the support you
need to help you succeed  non-academic responsibilities need to thrive socially
academically (work, family, etc.)

Note: Responses based on a 4-point scale where 1 ="very little,” 2="some", 3= “quite a bit” and 4 = “very much”

Real World Applications, Integrative
Learning (Local Questionnaire)

Please Indicate how much your TLC courses helped you 1.00 150 200 250 3.00 350 4.00 450 5.00
in the following areas: "l L 1 s L : L L 5

Und d connections t different disciplines and courses

Apply what | learned in one course to another course in my learning
community

Develop a better understanding of complex real world social problems
or issues

Apply knowledge gained in learning community courses to broader
community orsocial issues

Apply course concepts to my own life experiences

h

in kil .88

Become more effective with c icating my th

1

Become more effective with communicating my thoughts in writing

il

Become more effective in analyzing and understanding
readings(. articles, and ks)

Note: Responses based on a 5 point Likert-Type scale where 1= "Very Little", 2 = “Little”, 3 = “Some’, 4 = “Much’, and 5 =
“Very Much”
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Engaging Experiences
% TLC Students Participating in...

96.7%

100% -

o] 69.3% 69.0%

70% 57.4%

60% -

50% -

40% -

30% -

20% 1 e ;
10% { .~

Integrative Community Campus Community
Assignments Service or Activity Event (no
Volunteer  (speaker, film, service such
workshop) as festivals,
museums)

TLC End-of-Course Questionnaire

« Sense of Belonging and Community a = .88
“Form one or more friendships that | will maintain after the Semester”

— “Feel a sense of belonging at [UPUI"
+ Integrative Thinking and Learning a = .91

— “Understood connections between different disciplines and courses.”

— *“Develop a better understanding of complex real world social problems and issues.”
« Peer Interactions a = .73

— “Discuss ideas from the TLC courses with peers outside of class”

— “Exchange ideas with a student whose views were different from your own”
« Communication Skills a =.81

— “Became more effective with communicating my thoughts in writing.”

— “Became more effective with communicating my thought in speaking.”
+ Faculty Interactions (only 1 item)

— “Discussed course topics, ideas, or concepts with a faculty member outside of class”

49
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TLCs and One-Year Retention

W TLC Participants  # Nonparticipants

71% 7_3% 7 72%

|

2007 2008 2009 2010 2011 2012

Note: One-year retention rates are significantly higher for TLC participants compared to nonparticipants even when taking
academic preparation and demographics into account for the 2007, 2010, and 2011 cohorts (HS GPAs, SAT Scores,
Gender, Income Level, and Admit Date). 2012 one-year retention rates are not significantly different.

2011 TLCs and One-Year Retention

Variable B SE Wald 95% CI p Odd

Statistic Ratio

Step 1 H.S GPA 1.15 13 71.37 2.44,4.06 .000| 3.15

SAT Score .00 .00 221 1.00, 1.00 .137] 1.00

First Generation -.10 .10 1.03 .74, 1.10 310 .90

Female -.01 .10 .01 .81, 1.21 932 .99

Low Income -18 .10 3.34 .68, 1.01 .068 .83

Step 2 H.S GPA 1.17 13 79.33 2.48,4.14 .000| 3.21

SAT Score .00 .00 2.51 1.00, 1.00 113 [ 1.00

First Generation -.11 .10 1.30 .73, 1.09 255 .89

Female -.02 .10 .04 .80, 1.20 .835 98

Low Income -.18 .10 3.11 .69, 1.02 .078 .84

TLC .28 a1 7.16 1.08,1.63 .007| 1.33

TLC participants have 33% better odds of being retained compared to non-participants (based on
the odds ratio).
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Deep Learning

* The dependent variable deep learning was
comprised of three different scales. Reliability
analysis was conducted for higher-order
learning (0=.83), integrative learning (0=.73),
and reflective learning (0=.83).

« The data file was then split into freshman and

senior students so the analysis could be
conducted on these two populations separately.

Tom Hahn, Research Assaciate, Center for Service and Learning, Indiana University-Purdue University Indianapolis (IUPUI)

Higher Order Learning Questions
(0=.83)

During the current school year, how much has your coursework emphasized the following
mental activities?
Never, Sometimes, Often, Very Often

Applying theories or concepts to practical problems or in new situations

Analyzing the basic elements of an idea, experience, or theory, such as examining a
particular case or situation in depth and considering its components

Making judgments about the value of information, arguments, or methods, such as
examining how others gathered and interpreted data and assessing the soundness of
their conclusions

Synthesizing and organizing ideas, information, or experiences into new, more
complex interpretations and relationships

Tom Hahn, Research Associate, Center for Service and Learning, Indiana University-Purdue University Indianapolis (IUPUI)
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Findings

+ An independent-samples t-test evaluated differences in
reported deep learning skills between students who
participated in one or more service learning courses
and those students who did not participate in service
learning courses.

 Deep learning skills of higher-order learning, integrative
learning, and reflective learning were all higher for both
seniors and freshman who participated in service
learning course(s).

Tom Hahn, Research Associate, Center for Service and Learning, Indiana University-Purdue University Indianapolis (IUPUI)

IUPUI Freshman

Mean Mean Mean Mean
Overall (Service (No Service Difference
Construct (N=524) Learning) | Learning) | (SL and No
N=305, N=219, 42% SL)
58%

Reliability

Higher Order
Learning

Integrative
Learning

Reflective
Learning

*p<.05, 2-tailed significance

Tom Hahn, Research Assaciate, Center for Service and Learning, Indiana University-Purdue University Indianapolis (IUPUI)
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Deep Learning and Service Learning
Dosage

D 4

e

e 3.5

p /--————"";'

3 ./

L ’_’______r/’—f

e 2.5

a

r 2

n

i 1.5

n

g 1

Never Sometimes Often Very Often
Service learning Dosage
——-Freshmen -®Seniors

Tom Hahn, Research Associate, Center for Service and Learning, Indiana University-Purdue University Indianapolis (IUPUI)

Implications

« Results contribute evidence of student learning
at the institution level

 Findings are consistent with prior research on
participation in service learning and improved
student outcome measures (Astin et. al., 2000)

« Provide a rationale for institutions to support
faculty who engage with the community
partners to develop service learning courses

Tom Hahn, Research Associate, Center for Service and Learning, Indiana University-Purdue University Indianapolis (IUPUI)
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HIP Program Fidelity

+ Fidelity is defined by Webster as “the quality or state of
being faithful, the accuracy in details, exactness.”

+ HIP program fidelity assessment offers another level of
detail about the program as implemented by examining the
degree to which interventions are implemented as
theoretically planned.

— Poor Fidelity Examples
+ LC implemented with no integrative learning assignments.
» SL implemented with no structured reflection.
« It is not possible to test the effectiveness of an intervention

if the intervention failed to be implemented as planned
(Scott & Sechrest, 1989).

A logic model is...

+ A depiction of a program that
shows what the program will
do and what it will accomplish. The Logic Model Approach

« A series of “if-then”
@D
& ined

relationships that, if @_’
implemented as intended, lead

to the desired outcomes

What are Inputs, Outputs, Outcomes and Impact?

* Resources = What the project  » The volume of work  ® Benefits or changes ¢ The long term
e il

» The core of program p|anning dedicated 100 does with inputs to bythe of
consumed by fulfillits mission project during or after the intervention
and assessment. the project project activities
= Usually a GERUND = Usuallya QUANTITY * Afundamental
i i ity a NOU! Yo of Usuallya CHANGE  CHANGE intended
. ® Usuallya NOUN  averb inits™ing”  the number of ® Usiallya inte
A C]ear IoglC mOdel IHUStrateS staff, facifities, ~ form, suchas projects, the number  better projects, or unintended ina

the pUrpOSe and content of the money, time_.  assessing, enabling,  of case studres_. increased sialls_.  systemor society
. . reviewing..
program and makes it easier

to develop meaningful

assessment questions.
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Logic model may also be called...

Theory of change
Program action
Model of change , ‘
Conceptual map se==00 %
Outcome map 88 28 ]

& —— S — —

Program logic

Program Develop and Evaluation University of Wisconsin - Extension

Why bother to do a logic model?

Focus on and be accountable for what
matters — OUTCOMES

Provides common language
Increases understanding about program
Makes assumptions EXPLICIT
Supports continuous improvement
Promotes communications

Guides and helps focus work

Leads to improved planning and
management

Increases intentionality and purpose
Helps to identify important variables to
mealsyure use evaluation resources
wise

«hitp://www.uwex.edu/ces/pdande/evaluation/evallogicmodel.html

Program Develoy and luation University of Wisconsin - Extension
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Logic Model Components

resources a program has available to do its work

program

knowledge, skills, status, and level of functioning.

program activities

+ Inputs — Human, financial, organizational, and community

« Activities — The processes, tools, events, technology, and actions
that are an intentional part of the program implementation

+ Outputs — The direct products of program activities; may include
types, levels, and targets of services to be delivered by the

« Outcomes — Specific changes in program participants’ behavior,

+ Impact — The fundamental intended or unintended change
occurring in organizations, communities, or systems as a result of

Program Development and Evaluation University of Wisconsin - Extension

Underlying a logic model is a series of “if-then”
relationships that express the program'’s theory of change

THEN IF THEN IF THEN

Series of If-Then Relationships

2-08-08

Inputs Activities  Outputs Outcomes Impact

63



Hansen, Baker, & Johnson October 27, 2013
Implementing and Assessing High Impact Practices

Logic Model Template

1. INPUTS: resources, contributions, investments that go into the

program

« 2 .0UTPUTS: activities, services, events and products that reach
people who participate or who are targeted

« 3. OUTCOMES: results or changes for individuals, groups,
communities, organizations, communities, or systems

« 4. Assumptions: the beliefs we have about the program, the people

involved, and the context and the way we think the program will
work

- 5. External Factors: the environment in which the program exists
includes a variety of external factors that interact with and influence
the program action.

http://www.uwex.edu/ces/pdande/evaluation/evallogicmodel.html

Program Development and Evaluation University of Wisconsin - Extension

( "Plan backwards” ]

-t -

Inputs Outputs Qutcomes - Impact
. Activities  Participation ‘ ShortTerm MediumTerm  Long Term Q

9 What What dowe | Who must be What What What is the
") resources do need to do in | reached for preconditions| preconditions | ultimale
R we need? order for the short- must be met | must be met | goal?
} those term for the for the
é individuals/ | outcomes to medium term | ultimate goal
S groups to be achieved? outcomes to |lobe

accomplish be achieved?| reached?

the short-

term

oulcome?

I I Assumptions I I | External Factors |

7 .
E “Implement forward” j d

Program Development and Evaluation University of Wisconsin - Extension
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Checklist for Effective Assessment Plans

Q Includes comprehensive assessment activities to determine if each HIP
objective is attained (student learning outcomes, academic success, attitudes,
behaviors, etc.)

QO Proposes instruments that are valid, reliable, and aligned with intended
student learning outcomes and proposed curricula (e.g., assessment and
curricula are carefully aligned).

Includes direct as well as indirect measures of student learning.

Includes measures designed to assess cognitive, affective, and social
outcomes.

Includes a combination of quantitative and qualitative methods.

Employs research designs with acceptable internal validity (e.g., research
designs such as pre-post with appropriate comparison groups).

Uses built-in points of contact with students.

Contains summative and formative assessment components.
Involves faculty in assessment planning.

Contains sustainable assessment procedures.

o0 0O

o000

Contact Information

« Sarah S. Baker: ssbaker2@iupui.edu
« Michele J. Hansen: mjhansen@iupui.edu
« Kathy E. Johnson: kjohnso@iupui.edu
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